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ABSTRACT

This research paper focuses on both influences of personality on elementary students’ participation in speaking lessons perceived by students themselves. For the accomplishment of these purposes, 40 students in 2 elementary English classes at SOL, VNUH have taken part in the data collection process in terms of questionnaires, and interviews. Afterwards, the data analysis detected that unstable-extraverted was the common trend of students’ personality. Besides, some negative influences of personality types on students’ performance in speaking activities were found out. Based on those influences, some pedagogical implications have been raised.
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I. INTRODUCTION


For the last few decades, English has become one of the most popular languages as well as the most spoken in the world. Realizing the undeniable importance of English language in the modern context, almost all universities are placing a remarkable emphasis on teaching English to their students for communicative purposes. Among all four skills of English, speaking tends to be paid more attention at universities due to the students’ lack of practice at Vietnamese high schools. 


As a teacher who is teaching two classes of elementary level at School of Law, VNU, I have detected a multitude of correlations between learners’ personality and their participation in my speaking lessons. One of these classes flows very smoothly thanks to the frequently enthusiastic participation of students whereas I have to experience the opposite situation when teaching the other where it is really a struggle to get students ask questions, response to my questions, and participate in pair or group discussions.

From the fact I am experiencing, I have tried to figure out a number of factors influencing the effectiveness of students’ learning including objective and subjective factors. As for objective factors, they are social context or regional tradition and customs. Regarding subjective ones, students can be influenced by their psychological and physical features, their interests, purposes of learning and especially their own personalities. In the history of researching, there are several studies focusing on the relationship between personalities and the second language learning such as The Role of Personality in Second Language Acquisition (Yan, 2006) and Personality Preferences and Foreign Language Learning (Raymond, 1998). In these research papers, the researchers have found out some influences of personalities on foreign language learning process. However, not many studies in the world in general and in Vietnamese context in particular concentrate on the influences of personalities on students’ participation in speaking activities in class. 

The above-mentioned reasons have urged the researcher to implement a study on:

“Influences of personality on elementary students’ participation in speaking lessons at School of Law, Vietnam National University.”

First of all, this paper seriously examines the influences of personalities on students’ performance in speaking lessons. After exploring the influences including both positive and negative ones, the study also aims at discovering several possible ways to enhance the positive effects to help students have a better result in learning.

Overall, the research aims to answer these two questions:

1. What are the common personalities of elementary students of SOL, VNUH as perceived by the students? 

2. In what ways may personalities of students influence their participation in speaking lessons? 

II. LITERATURE REVIEW


2.1. Personality

2.1.1. Definition of personality

According to Phares (1991, p. 4), “Personality is that pattern of characteristic thoughts, feelings, and behaviors that distinguishes one person from another and that persists over time and situation”. This definition figures out three components of personality which are thoughts, feelings and behaviors. It also concludes that those components of personality do not change “over time and situation”. However, in Zhang’s opinion (2008), personality is changeable due to people’s needs and determination. 

Sharing the same idea with Phares about three components of personality, Carver and Scheier (2000, p. 5) raise another definition “Personality is a dynamic organization, inside the person, of psychophysical systems that create a person’s characteristic patterns of behavior, thoughts, and feelings”. When the former definition also mentions changeability of personality apart from its constituents, the latter only focuses on those three elements.
As for Eysenck (1950), personality is “The sum-total of the actual or potential behaviour-patterns of the organism, as determined by heredity and environment; it originates and develops through the functional interaction of the four main sectors into which these behaviour-patterns are organized: the cognitive sector (intelligence), the conative sector (character), the affective sector (temperament), and the somatic sector (constitution)”. Clearly, Eysenck sees personality from an overall viewpoint when concluding it depends both on heredity and environment. Moreover, Eysenck’s definition also states four other elements of personality which are intelligence, character, temperament and constitution.

Overall, among the three above-listed definitions, the definition of Eysenck in raised in 1950 is the most worthwhile one because it is seen from the overall viewpoint. Therefore, it will be relied on to be the base of this research.

2.1.2. Types of personality

According to Jung (1921), there are two basic “general attitude types”: Introverted and Extraverted which “distinguished by the direction of general interest or libido movement...differentiated by their particular attitude to the object”.

Specifically, extraverted attitude “maintains a positive relation to the object” and an extravert’s attitude is continually orientated by and related to the object (Jung, 1921). In contrast, the introvert’s attitude to the object “is an abstracting one” and an introverted person “is always facing the problem of how libido can be withdrawn from the object”. Thus, the main difference between these two kinds of attitudes is that the former is more objective when the latter is more subjective in the relation to the object.

	Extraverted
	Introverted

	psychological energy is directed out of the person to the world outside them
	the person’s psychological energy is internally directed

	objective – outward
	subjective – inward

	“... maintains a positive relation to the object. To such an extent does he affirm its importance that his subjective attitude is continually being orientated by, and related to the object....” (Jung, 1921)
	“.... attitude to the object is an abstracting one.... he is always facing the problem of how libido can be withdrawn from the object....” (Jung, 1921)


In Eysenck's 1950s theory, the author just used two scales to measure one’s personality:

· Introversion - extraversion 

· Stability - instability (unemotional-emotional)

Based on these scales, Eysenck found out four main types of personality:

	Type name
	Type characteristics

	1
	Unstable – introverted

(emotional-introverted)
	moody, anxious, rigid, sober, pessimistic, reserved, unsociable, quiet

	2
	Unstable – extraverted

(emotional-extraverted)
	touchy, restless, aggressive, excitable, changeable, impulsive, optimistic, active

	3
	Stable – introverted

(unemotional-introverted)
	calm, even-tempered, reliable, controlled, peaceful, thoughtful, careful, passive

	4
	Stable – extraverted

(unemotional-extraverted)
	sociable, outgoing, talkative, responsive, easy-going, lively, carefree, leadership


Apart from understandability, this way of categorizing is helpful for people to find out their own personalities. Therefore, the researcher will base on it to conduct the study.

2.2. Speaking

Rivers (1968, cited in Tran, 1999, p. 7) considered speaking as “the selection of the message to be sent and the encoding of the message for transmission (that is, the intentive and encoding behavior of the speaker)”. Different from Bygates (1987), Rivers (1968) believed that speaking is not a superficial activity but an intentive behavior.

Byrne (1976, cited in Bui, 1999, p. 8) gave another definition of speaking which is “a two-way process between the speaker(s) and the listener(s) involving the productive skills of speaking and the receptive skills of understanding”. In his opinion, both speaker and listener have function in this process: the speaker has to encode the target message to convey it in a suitable way and the listener has to decode it. 

Among these two definitions, the latter one of Byrne (1976, cited in Bui, 1999, p. 8) is the most complete because it not only mentions the speaker but also the listener. As we know, speaking is not an activity of the speaker but is an interaction between the speaker and the listener. 

2.3. Learners’ participation in speaking lessons

Participation can be seen as an active engagement process which can be sorted into five categories: preparation, contribution to discussion, group skills, communication skills, and attendance (Dancer & Kamvounias, 2005). It also has been shown that faculty perceive six levels of participation from students, moving from simply attending class through giving oral presentations (Fritschner, 2000). Participation also has been defined as ‘‘the number of unsolicited responses volunteered’’ (Burchfield & Sappington, 1999, p. 290). Wade (1994) considered the ‘‘ideal class discussion’’ as one in which almost all students participate and are interested, learning, and listening to others’ comments and suggestions (p. 237). 

In this research paper, the researcher just narrowed down from the scope of participation in a classroom to in a speaking lesson. Hence, as synthesized from all above-stated theories, the criteria to assess a student’s participation in a speaking lesson for students at SOL can be classified as active responses to teacher’s question(s), and enthusiastic contribution to pair/group discussion.
III. METHODOLOGY

3.1. Data collection methods
A combination of data collection methods including questionnaires and interviews were conducted to have the most reliable and valid data for the study.

3.1.1. Questionnaires

In the process of data collection for the research paper, questionnaires were used for 40 elementary students of SOL, VNUH. Questionnaires were translated into Vietnamese to avoid misunderstanding as well as confusion of the students. The reason was that after piloting the questionnaires, the students said the language was quite difficult for them to understand. 

Regarding the content of the questionnaire, following the introduction of the paper was the main content of the questionnaire which was divided into two main parts. The first part consisting of twenty-two yes/no questions was collected and adapted from The short-form revised Eysenck personality questionnaire (EPQ-S): A German edition (Francis, Lewis & Ziebertz, 2006). These questions’ aim was to find out personality type of forty students who took part in the survey. 

3.1.2. Interviews

The second instrument, a set of interview questions, was conducted on elementary students. In those schedules, there were only open-ended questions and all the interviews were semi-structured. Like the questionnaires, these schedules were translated from English into Vietnamese to avoid misunderstanding in the process of interviewing. Moreover, the student participants are English non-majors whose English ability is assumed to be elementary and they are often not very confident to speak in English. Therefore, Vietnamese was decided to use in all the interviews.

To be specific, the interviews with four students of four different personality types aimed at finding out the clearer results for the influences of personality types on students’ performance in pairwork and groupwork. There were totally six questions in the interview schedule for students and most of them focused on the second research question. Moreover, relaxing conversations between the interviewer and interviewees were conducted to found the interaction between the participants of the interviews. Based on that, the researcher can see and judge the interviewees’ personality types more clearly to have more exact results.

3.2. Data analysis method

The collected data was classified according to two research questions. To be specific, the first part of the questionnaires was to answer the first question, whereas the second part, and students’ responses helped to solve the second one. 

As for the first research question, personality types and characteristics of students were gathered from the first part of the survey questionnaires which consisted of twenty one yes/no questions. To find out the result, the researcher counted the number of the answers Yes and No of each student. Then, a pie chart was formed to compare the number of different personality types of students. Finally, some outstanding characteristics of each type of students’ personality which may influence their participation in speaking lessons would be described.

Regarding the second question, the researcher synthesized each of personality types in turn. The information for this research question was revealed from the second part of the questionnaires. Because all of the students’ answers showed different levels of agreement, they were converted into a likert scale. In details, a maximum of five points referred students’ strong agreement with the statements in the questionnaires. This score gradually decreased from five to one for strongly disagreement. At last, the number of students’ responses for each statement in different levels (from strongly agree to strongly disagree) was counted. They were all inserted into a table to show the influences of students’ personality on their participation in speaking lessons in terms of the two criteria: active responses to teacher’s question(s), and enthusiastic contribution to pair/group discussion. Moreover, the information from the students’ responses in the interviews were added to show clearer results.

IV. FINDINGS

4.1. Research question 1: What are the common personalities of elementary students at SOL, VNUH as perceived by the students?

Analysis of the survey questionnaire

The answer to this research question has revealed the number of extraverted students is much bigger than the number of introverted ones. In short, the comparison among the four types of personalities of elementary students at SOL, VNUH can be summarized in the table below:

	Types of personality
	Number of students

	Introverted-Unstable
	9

	Introverted-Stable
	3

	Extraverted-Unstable
	17

	Extraverted-Stable
	11

	Total
	40


Table 1: Common personalities of elementary students at SOL, VNUH

Or we can see the comparison among these four types more clearly in the chart below:
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               According to the pie chart above, nearly half of the students who took part in the data collection process belong to Extraverted-Unstable type. Meanwhile, 27.5 % of them are Extraverted-Stable; 22.5 % are Introverted-Unstable students and only 7.5 % are Introverted-Stable ones. Thus, it can be clearly seen that the number of extraverted students who are believed to be sociable, active and out-going is much bigger than introverted ones who are quiet and passive. This result is a bit surprising because the participants of the study are freshmen at university who are often believed to be quiet and shy.

4.2. Research question 2: In what ways may personalities of students influence their participation in speaking lessons? 

Analysis of the semi-structured interviews

4.2.1. Introverted-Unstable Students

First, it can be concluded that introverted-unstable are quite excited in their daily life with familiar people but not very active and a little bit shy. To be specific, they are talkative, enjoy meeting people especially their friends. However, they cannot take the initiative in making new friends, rapidly get involved in social life at a new work place or get a party going and are not considered a lively person by others. This result is partially similar with Eysenck’s description of introverted-unstable people who are “quiet” and “unsocial” (Eysenck, 1950). Moreover, according to Eysenck, introverted people like being alone and do not want to be with other people.

Besides, most introverted-unstable students agree that they are worrying and usually feel lonely as well as suffer from “nerves” and are troubled about feelings of guilt. These students also affirm that their mood often go up and down, they ever feel “just miserable” for no reason and frequently worry too long after an embarrassing experience. In addition, their feelings are easily hurt, they are short-tempered and often feel fed-up. 

Consequently, the interviewed student belonging to the Introverted-Unstable personality type admit that he is worried about making mistakes when responding to teacher’s question(s) and hardly volunteers to do so. Additionally, he also finds it hard to take an initiative in raising ideas in pair/group discussion because of his quiet personality.

4.2.2. Introverted-Stable Students

As for introverted-stable students, their extraversion is quite similar to introverted-unstable ones’. Introverted-stable students are rather talkative and excited about meeting people but are not very lively and quite passive. These characteristics partially fit with Eysenck’s opinions when he concludes that introverted-stable people are “peaceful, thoughtful, careful and passive” (Eysenck, 1950). Besides, these students say they are not worrying and short-tempered people who do not worry too long after an embarrassing experience and are not often troubled about feelings of guilt. All of them are not nervous; do not often feel lonely, fed-up, and miserable for no reasons and suffer from “nerves”. Moreover, their feelings are not easily hurt. This result is on the contrary with introverted-unstable ones but coincides with the opinion about introverted-stable people of Eysenck when he described them as “calm, even-tempered, reliable and controlled”. 

Besides, the interview with an introverted-stable student also reveals that he may be not very excited and involved in pair/group discussion. However, unlike introverted-unstable ones, these students are still able to control their moods when responding to teacher’s question(s) and not too worried about whether their answer can be right or wrong.

4.2.3. Extraverted-Stable Students

Regarding extraverted-stable students, they are mostly lively and talkative people who like meeting and mixing with people and friends. They are also quite active when usually taking the initiative in making new friends and rapidly getting involved in social life at a new workplace. Most of them can also let themselves go and enjoy themselves at a lively party and like plenty of bustle and excitement around them. Also, most of the students affirmed they are considered lively people by their friends and more than half of them can get a party going. Surprisingly, only one-third can easily get some life into a rather dull party. Comparing with Eysenck’s description, this result is somehow similar to characteristics of extraverted-stable type in that theory which was described as sociable, outgoing and talkative. Moreover, as for stability trend of extraverted-stable people, Eysenck described them as easy-going, carefree and have good leadership. In comparison with the result from the questionnaires, it is quite similar because most of extraverted-stable students describe themselves as not worrying, nervous and short-tempered people. The majority of them do not usually feel lonely, miserable as well as their feelings are not easily hurt but their mood often goes up and down. 

The representative for extraverted-stable personality type who was interviewed shares that he is active and excited in pairwork and groupwork in speaking lessons. They may also be enthusiastic to raise ideas and have interesting ones. Moreover, these students may be more than willing to contribute to the lesson and respond to the teacher’s questions.

4.2.4. Extraverted-Unstable Students

Concerning extraverted-unstable students, most of them agree that they are talkative and rather lively. These students also enjoy meeting new people and having plenty of bustle and excitement around them. This result is quite correspondent to Eysenck’s theory in which he described extraverted-unstable people as optimistic, active and excitable. Regarding stability trend, almost all extraverted-unstable students taking part in the data collection process conclude that they are worrying and short-tempered people. These students also agree that their mood often goes up and down and their feelings are easily hurt. Moreover, they affirm that they ever feel miserable for no reason and often feel lonely. Overall, extraverted-unstable students are optimistic, active, excitable, touchy and changeable. The interview with an extraverted-unstable student has pointed out that in speaking lessons he may be excited and involved in but aggressive to cause quarrels when participating in pair/group discussion. He also adds that he is not very willing to answer his teacher’s question in English, but he feels confident to express himself in Vietnamese. 

Summary

Overall, how students of the four personality types participate in speaking lessons relatively match with what were expected by the researcher before carrying out this study. There is hardly any doubt that Extraverted-Stable students are considered the most ideal learners in a speaking lesson, whereas Introverted-Unstable ones are deemed to be the most passive in learning speaking skills. These findings are completely correspondent to Eysenck’s descriptions of the four types of learners according to their personality.

V. CONCLUSION

Based on what have been found in this study, some of the most note-worthy concluding points can be withdrawn as follows.

Concerning the first research question, it was concluded that extraverted learners outnumber introverted ones. 


What’s more, it is hypothesized that extraverted students are more likely to participate actively in speaking lessons; nevertheless, the findings of this paper suggest that the stable learners tend to have more enthusiastic participation in speaking activities whether they are extraverted or introverted. Consequently, it is undeniable that personality plays a significant role in deciding how students participate in speaking activities.

VI. PEDAGOGICAL IMPLICATIONS

As concluded in the previous section in response to the two research questions, the research findings have revealed some implications to improve the quality of students’ performance regardless their different personality types.

The first recommendation was to divide different tasks for each member in one group. For example, dominant members could be asked to some “quiet” task such as note-taking or observing to save the chance for other more introverted and shy students to perform. 

Secondly, the teacher should use different observing methods when dividing roles. For instance, in some cases in one group, the teacher could assign some roles in which students must talk to quiet learners to force them to talk. Or sometimes, based on their observation, the teacher could come to quiet students to elicit and help them involve in the activities. 

Another way was to control groupwork when students came to the board to present. The teacher should never call only one student to come to present because volunteer students or group leaders were normally good at speaking. Therefore, the chance of speaking should be saved for other members by randomly calling one member or even asking the whole group to present. At that time, the teacher would give mark or each student as well as observe the cooperation among members. Consequently, each member had to be aware of their own task and the minimum requirement for each of them. 

Last but not least, regarding the suggestions which help improve students’ participation in speaking lessons, the researcher humbly supposes that teacher should stir up the classroom atmosphere by an exciting game at the beginning of the lesson so that all students seem to be more inter-connected and open-minded. In speaking lessons, if possible, the teacher can also use his/her own sense of humor to make all students feel more comfortable to get involved in speaking activities they are assigned to do.
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TÓM TẮT

Nghiên cứu tập trung tìm ra ảnh hưởng của tính cách tới việc tham gia lớp học nói tiếng Anh của sinh viên trình độ sơ cấp tại Khoa Luật, ĐHQGHN. Để hoàn thành mục đích nghiên cứu, tác giả đã nhờ đến sự tham gia của 40 sinh viên trình độ sơ cấp thuộc 2 lớp tiếng Anh cơ sở 1 (tiếng Anh A1) trong việc trả lời bảng câu hỏi khảo sát và phỏng vấn. Nghiên cứu đã phát hiện ra rằng hướng ngoại-thiếu kiên định là xu hướng tính cách phổ biến nhất. Ngoài ra, nghiên cứu cũng chỉ ra một số ảnh hưởng tiêu cực của tính cách tới việc tham gia các hoạt động nói trong lớp học nói tiếng Anh. Từ đó, tác giả cũng gợi ý một số cách giúp nâng cao hiệu quả trong việc tham gia lớp học nói của sinh viên trình độ sơ cấp.

Từ khóa: sinh viên sơ cấp, giờ học nói tiếng Anh, ảnh hưởng của tính cách, tham gia lớp học.
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